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Abstract 


The education process of helping students to improve their English listening skills, and 
developing new learning and teaching strategies, these are aspects highly related to a reflection 
process. When students reflect on their work by analyzing and correcting their own mistakes, 
students and teachers can be more successful in their learning and teaching experiences. 
Metacognition permits students and teachers to reflect on the different aspects they need to 
improve in order to do better. A reflective metacognitive process included in listening 
assignments is an efficient process for teachers to collect, record, and analyze thoughts and 
observations to make changes and to guarantee a positive impact on students’ learning processes. 
Additionally, metacognition could help teachers to be focused on personal experiences and to 
move toward understanding their students and defining the best strategies to apply inside the 
classroom to help their students to improve their listening comprehension. Metacognition would 
also help students to develop a self-awareness that would enable them to analyze their behaviors 


and study habits, and they will be able to define their principles and beliefs to follow 
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Chapter 1: Introduction 


In my experience as an English teacher, I have noticed how in many countries around the 
world, high school ESL students and teachers do not have the opportunity to learn and teach 
English based on a communicative approach, and two of the main reasons that this happens is 
because some teachers and students base their language learning and teaching process on reading 
and writing English skills, and also due to the class time is not sufficient to guarantee and 
successful learning process. For example, some English teachers from Colombia base their 
teaching style on reading and writing skills, and the fact that they just have a class of two hours 
every week does not help them to implement dynamic and interactive activities. In addition, 
some ESL students from Spain base their English language learning process on reading and 
writing skills as the most important skills needed to pass their English course and graduate from 
high school, so these students do not have the opportunity to practice social interaction and use 
the language with their classmates, and most of the schools in this country have English classes 
just twice a week. 

Additionally, a great number of ESL learners around South America find it more 
challenging to develop their listening skills because they do not have the opportunity to use the 
English language in a real context or environment, and this is one of the main strategies needed 
for students to successfully learn any language. Also, some learners could find reading and 
writing classes easier than listening and speaking because they do not have to interact or have 
contact with another person. Students can avoid being embarrassed. For instance, it is common 
in countries like China, where some students have been studying English for many years that 


students have a high reading and writing level, but many of them struggle to actually use the 


language (listening and speaking). Furthermore, I have noticed that many ESL teachers from 
Goldsboro, North Carolina, do not have the opportunity to receive sufficient preparation and 
professional developments to challenge them to face and solve quickly and efficiently the 
previously mentioned issues that instructors can have inside the classroom. Ideally, each 
educator should learn how to identify the students’ weaknesses and thus provide them with 
strategies to improve their language skills where they show deficiency, so through a research 
process trying to find a solutions for all of the issues mentioned before, I decided to implement a 
strategy related to metacognition that can help students and teachers to reflect on their learning 
behavior and their teaching methodology to improve and get better results in this education 
practice. 

Metacognition can be taken into account for many people as a skill to improve 
comprehension related to English language learning, and as a strategy to learn what to learn and 
how to learn something successfully. In addition, it can also be an interesting and powerful tool 
that gives different steps to the students and teachers to help them improve their daily 
performance. Additionally, metacognition gives students the opportunity to apply this learning 
tool in a real situation or environment, and it means that all the students are able to think about 
how they could learn better, and how they should learn better, and some of them might increase 
their motivation. They would also be more aware that they can achieve what they set out to do, 
and it is only a matter of planning their learning strategies well and managing their time 
responsibly. A research study based on metacognition carried out by Hongxia and Zhibo (2010), 
supported the ideas that metacognition is an important aspect to effectively learn a new language 
and that metacognitive knowledge can guide learners to enrich and review their own learning 


process, so the influence that metacognition has on any learning process is clearly evident. 


The purpose of my thesis project is to offer a professional development opportunity for 
ESL teachers in the Wayne County public schools, which is the county where Goldsboro, North 
Carolina is located. My project includes three English lesson plans, each one hour long for a total 
of three classes and also contains a one hour presentation to show ESL teachers the most 
important metacognitive listening strategies to apply inside the classroom. The importance of 
these lesson plans and this professional development is to give teachers the chance to implement 
metacognitive listening strategies in their classes, and in that way, their students would be able to 
improve their daily listening comprehension, and students might start being more aware of how 
they can learn English more quickly and more efficiently. Additionally, this thesis product is 
meaningful for teachers because they can see and understand the importance of helping students 
comprehend the role metacognition plays in language development. Also, an additional purpose 
is that many English instructors are able to innovate their listening teaching strategies to allow 
their students to use the foreign language through a communicative approach; this means giving 
them the chance to use the language while monitored. Teachers and students can also both assess 
their autonomous and interactive listening improvements and reduce some of the barriers related 
to their language production, so it is important to take into account the different challenges, 
issues and advantages to apply this thesis project. For instance, some teachers might believe that 
metacognition is clearly related to the reading and writing skills, but they would also think that 
maybe in listening, it is more difficult to find research resources; however, I believe that this 
concept of metacognition is highly interesting, meaningful, and useful for teacher and students. 
This project is primarily designed and executed for ESL teachers in the Wayne County public 
schools in North Carolina, but it is clear that, not only would it benefit these teachers, but it 


would be also useful for any teacher in any area since metacognition is a strategy that can be 


applied in any class or topic. It also aids students who learn English as a second language in the 
process of knowing themselves and the strategies they can use to improve their own learning to 


guarantee excellent ESL learning process among them. 


Chapter Il: Literature Review 


Despite the growing recognition of the importance of metacognition in academic success, 
some teachers and students could be unaware of recognizing the advantages this educational tool 
has in the teaching and ESL learning process. Also, some teachers and students could also be 
uninformed of what metacognition is and how to apply metacognitive strategies in the classroom. 
This chapter will examine research studies suggesting the best ways to use metacognition in the 
ESL field, as well as the benefits both the teachers and students reap from this educational tool. 
In addition, this chapter contains studies of different experts and strategies that are relevant to 
ESL teachers for implementing metacognitive listening approaches inside the classroom in order 
to help their students improve their language skills and their daily listening comprehension. 
Therefore, this chapter will show some metacognitive listening strategies that are important for 


them to start being more aware of how they can learn English more quickly and efficiently. 


Definition of Metacognition 

The term metacognition is defined by the American developmental psychologist as the 
human’s ability to be conscious of our own mental learning processes (Gomez, 2018). Also, 
metacognition can be defined as thinking about how we think, understanding how we understand 
something, and being aware of ourselves as learners. For example, Flavell (2017) described 
metacognition as the processes of planning, tracking, evaluating our own understanding, and 
improving our metacognitive processes and our language comprehension. Therefore, 
metacognition is an important tool we should master and use more often in any educational 


process. 


The Importance of Metacognition to Teachers and Students 

Metacognition has been a research topic since the 1970s with the publication of the 
following works: Metacognitive Aspects of Problem Solving (Flavell, 1976) and Metacognition 
and Cognitive Monitoring: A New Area of Cognitive-Developmental Inquiry (Flavell, 1979). In 
these works, Flavell (1979, 1976) studied various cognitive aspects of young children’s learning 
processes. Since then, as it was described by Rahimi (2011), there have been many studies that 
have shown that students and teachers, who most frequently use metacognitive strategies, tend to 
be more successful regarding their learning and teaching processes. For example, some of the 
studies within the ESL listening context include Goh and Meng’s (1997) study, “Metacognitive 
Awareness and Second Language Listeners,” which describes the authors’ research on the 
significance of metacognitive awareness in the development of second language learners’ 
listening skills. In this qualitative study, a self-reporting research design was used on a group of 
EFL students in China who kept a diary in which they reflected on the development of their 
English listening skills (Goh & Meng, 1997). The results of this study showed that a particular 
group of students shared a high degree of metacognitive awareness and achieved above average 
results in EFL listening tasks (Goh & Meng, 1997). This study also showed that the diary task 
was the stimulus for developing this metacognitive awareness, and also that EFL teachers should 
incorporate strategies that stimulate students to reflect, not just on the content of specific 
listening exercises, but also on the process of developing listening skills, so students could 
improve their performance significantly (Goh & Meng, 1997). Therefore, it is clear how 
important the development of metacognitive awareness is in order to improve academic 


performance. 


Additionally, Yang’s (2009) research study described the author’s research on the 
metacognitive strategies used by students when listening in an EFL context. Yang’s (2009) study 
was done in a Chinese university and involved 160 sophomore students who took an English 
listening exam and completed written questionnaires. A software program called Statistical 
Package for Social Sciences 11.0 was then used to analyze the data. Also, the results of Yang’s 
(2009) study showed that the strategies of directed attention, selective attention, and self- 
management were frequently used whereas planning and evaluation were only sometimes used 
and monitoring was rarely used. Furthermore, Yang’s (2009) study showed that successful 
students better used the aforementioned metacognitive strategies and due to this process, they 
improved their listening performance (Yang, 2009). Therefore, it is clear how essential it is to 
master metacognition to improve listening comprehension. 

In order to better understand the influence of metacognition in the English listening 
learning process and the advantages of using this tool in education, it is important to take into 
account the internal process people face when they are listening and learning new content. For 
example, Vandergrift and Goh’s (2012) study showed the metacognitive processes people face 
when they are listening to new information. These processes emphasized reception, parsing, and 
utilization stages of the representation of the speech memory (Vandergrift & Goh 2012). 

Speech memory in this research is considered to be the memory process people go through when 
they are using listening skills in any activity that requires comprehension (Vandergrift & Goh 
2012). Also, in Vandergrift and Goh’s (2012) study, it was shown that any language learning 
process should start with the bottom-up and top-down processes. The processes where learning is 
related to the sound stream and involves segmental strategies, which include learning how to 


recognize and use sounds, phonemes, intonation, stress, tone, rhythm, and the processes where 


learning is based on previous knowledge and context, which include analysis of cultural 
backgrounds and past experiences to obtain a better academic performance among students. 
(Vandergrift & Goh, 2012). Therefore, metacognition could support the use of the language 
because these processes help learners analyze, reflect and correct their own mistakes. 

In addition, another study was carried out at the Foreign Language Center, Imam Ali 
University. Dousti’s (2013) research study showed how EFL learners reacted to a small number 
of comprehension tests. With 64 participants assigned to different groups, the first one was the 
control group, and the second was the experimental group where different listening 
metacognitive strategies were applied (Dousti & Abolfathiasl, 2013). This test was conducted for 
eight weeks, and the results from both groups concluded that the experimental group achieved 
better results. Dousti’s (2013) research project also revealed that listening as a main strategy 
should be included in English programs to guarantee a successful learning process among 
students, and with metacognitive strategies, students would become better learners (Dousti & 
Abolfathiasl, 2013). This research also concluded that listening is regarded as the primary 
channel for language input and acquisition; this means listening is an umbrella term because it 
covers and is related to the other English skills speaking, grammar, reading, and writing (Dousti 
& Abolfathiasl, 2013). Therefore, listening activities related to metacognition help students to 
become better and more reflective learners. 

Additionally, another important study that highlighted the positive influence of 
metacognition in any academic context was conducted with Japanese EFL learners to examine 
the effectiveness of metacognitive instructions in listening (Kobayashi, 2018, p. 3). In this 
experiment, the main group was divided into two groups, but both groups were taught by the 


same teacher (Kobayashi, 2018, p. 3). The first group was taught to listen to texts to improve 


their skills and other activities like planning (Kobayashi, 2018, p. 3). The second group had the 
same listening material and much more listening input, and they accomplished becoming self- 
controlled learners, but somehow this second group was more independent. In addition, 
Kobayashi’s (2018) article stated an important conclusion to consider in any language teaching 
methodology: “To improve student’s listening skills for successful communication, it is 
important for teachers to teach not only comprehension strategies but also techniques for 
becoming more autonomous, more reflective, better listeners and better learners” (Kobayashi, 
2018, p. 4). Therefore, teachers can also help students become independent and self-governed. 
Also, Mianmahaleh and Rahimy (2015) carried out a study with the purpose to recognize 
and compare the listening strategies of teenaged Iranian male and female foreign language 
learners of English. The results of the Mianmahaleh and Rahimy (2015) study showed that 
Iranian EFL learners used more metacognitive strategies than cognitive and socio-affective 
strategies, and this research study concluded that an emphasis on listening comprehension and 
application of listening metacognitive strategies could help Iranian students improve their 
English abilities regarding the language use through the input they received, so they could 
achieve greater success in listening and speaking production. Additionally, Nowrouzi, Tam, 
Zareian, and Nimehchisalem (2014) developed a research study that focused on L2 learners’ 
listening metacognitive strategies and their use. Nowrouzi et al. (2014) analyzed a group of 
Iranian EFL learners and the influence of metacognitive listening strategies. In addition, 
Nowrouzi et al. (2014) noted that listening strategies were divided into metacognitive, cognitive, 
and socio-affective categories, and the results showed low levels in the use of cognitive, 
metacognitive, and socio-affective strategies, but the results overall showed a great need to focus 


more on the students’ listening comprehension activities to help students improve their language 
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comprehension. Therefore, it is important to take into account that every learning process 
requires hard work, but also time to obtain positive results. 

Also, Masoud and Neda (2015) as well as Kazemi and Kiamarsi (2017) carried out 
studies where the main goal was to investigate the role of metacognitive listening strategies in 
increasing listening comprehension and to identify the relationship between listening 
comprehension strategies and overall proficiency level. In their research project Masoud and 
Neda (2015) included 60 Iranian EFL learners at the intermediate language proficiency level, and 
the learners were placed in two different groups. In the first experimental group, students were 
taught using metacognitive strategies giving them time to correct their mistakes and letting them 
analyze their improvements, but the second experimental group followed a conventional 
approach to listening instruction, and no effort was made to engage students in metacognitive 
instruction (Masoud & Neda, 2015). Listening comprehension of both groups was measured by 
the IELTS tests. At the end of the tests, the results of the study revealed that the assigned 
metacognitive assessment achieved significantly increased gains in listening comprehension 
(Masoud & Neda, 2015). This research study was developed during eight weeks, and it was 
included after this phase in different groups to guarantee that a more detailed analysis of all the 
collected results could be obtained, and at the end of this study, the same results previously 
mentioned were observed (Masoud & Neda, 2015). In addition, their study emphasized the 
importance of not generalizing the possible positive results in other countries since nationality, 
language, and even external factors could be considered aspects that could affect, positively or 
negatively, any result (Masoud & Neda, 2015). 

In addition, in similar research, Kazemi and Kiamarsi (2017) described the relationship 


between metacognitive listening comprehension strategies and proficiency level. In this project 
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30 intermediate and 30 advanced EFL learners were selected through a placement test (Kazemi 
& Kiamarsi, 2017). After the placement test, two listening tasks were given to each group. 
Think-aloud technique was used in order to elicit learners’ listening strategies (Kazemi & 
Kiamarsi, 2017). The evidence collected was analyzed through descriptive statistics, and this 
study showed that advanced learners employed more listening comprehension strategies than 
intermediate listeners. The results of the study conducted by Kazemi and Kiamarsi (2017) also 
revealed that advanced learners employed meta-cognitive strategies, so these results indicated 
that metacognition was highly related to the overall proficiency level since metacognition helps 
students and teachers to become more reflective and effective. 

At the same time, the advantages that students and teachers obtained from using 
metacognition in their English classes, and checking some of the results previously mentioned 
were analyzed. The teachers also implemented metacognitive listening strategies in their 
instruction, which is new evidence that highlighted the importance of metacognition, and social 
affective strategies focused on listening comprehension is presented. For instance, a research 
conducted by Serri, Boroujeni, and Hesabi (2012) showed how to comprehend and break down 
the relationship between the learners’ listening strategy, metacognition use, and 
social/effectiveness while English learners listen to a variety of texts and other individuals 
talking. In this research project, Serri et al. (2012) suggested there was a relationship between the 
amount of motivation and the listening strategies along with the learner’s compression style. 
Overall, Serri et al. (2012) study displayed the importance of listening when it came to learning 
and processing new information. Serri et al. (2012) also stated: “Learners check-up and appraise 
their comprehension of the listening text by the use of metacognitive strategies” (Serri, 2012, p. 


2), which indicates that an effective skill for learning was by far listening if learners combined 
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motivation with metacognitive listening concepts in order to achieve the highest level of English 


comprehension. 


Some Metacognitive Listening Strategies 

In order to better understand some of the different metacognitive listening strategies used 
in different successful research academic studies, this chapter includes some evidence of 
different tools related to metacognition and the advantage of using them in teaching and English 
learning process. For instance, the examples provide information about self-monitoring and 
reflection metacognitive strategies, which are important tools in any teaching or learning process 
and play an important role in human’s behavior and thinking systems. In addition, there are other 
research studies that explain the importance of using metacognition through social affective 
strategies, motivation, multimedia environments, formative assessment, and intrinsic approaches. 

For instance, Dabbagh and Noshadi (2014) gave a comprehensive account of the roles of 
self-monitoring metacognitive strategy and proficiency level in EFL learners’ listening 
comprehension performance. Also, Dabbagh and Noshadi (2014) divided 147 EFL learners into 
three language proficiency levels according to their scores on the Oxford Placement Test, and 
they were placed into five groups. In this research, Dabbagh and Noshadi (2014) revealed 
significant improvements in listening performance of elementary-limited and intermediate 
learners, and results also identified a significant role for metacognitive awareness in problem- 
solving and planning-evaluation groups. 

Furthermore, Taheri and Taki (2017) and Flugman, Issac, Everson, and Clay (2013) 
described in their research the influence of the dictogloss as a social affective strategy on 


learners’ listening comprehension, as well as the importance to include formative assessment as 
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metacognitive listening strategies. Taheri and Taki (2017) focused on the effects on male and 
female learners in the group’s listening comprehension with no specific difference between male 
and female participants. Overall, Taheri and Taki (2017) revealed how listeners with 
metacognitive strategies showed better judgement and better performance developing the 
different class activities. Flugman et al. (2013) described a multistep Enhanced Formative 
Assessment Program that featured a self-regulated learning component. The purpose of this 
report was to teach students to become more effective and reflective learners, applying formative 
assessment as a metacognitive strategy (Flugman et al., 2013). The results of this study showed 
that students who received formative assessment had meaningful improvements in their classes 
since they exposed better listening comprehension (Flugman et al., 2013). Also, Kodipalli (2018) 
conducted research where the purpose was to test the performance of students using 
metacognition through intrinsic motivation and the students displayed metacognition through 
their extrinsic motivation (p. 2). Results showed that students who had intrinsic motivation 
showed better language performance than students who applied extrinsic motivation (Kodipalli, 
2018). This work highlighted the importance of using metacognition in any academic field. 
Motivation and reflection can play an important role in metacognition, and these aspects 
also play an important role for any activity related to the ESL learning process. For instance, 
Bahri and Corebima (2015) conducted research to investigate the contribution of learning, 
motivation, and metacognitive skills on cognitive learning results. This Bahri and Corebima 
(2015) research study was focused on 142 students who were taking biology classes, and they 
were taught through different learning strategies at the Faculty of Mathematics and Natural 
Science, State Makassar in Indonesia. The learning motivation was measured by using a 


motivation questionnaire adapted to avoid external factors that could affect this research. 
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Besides, a metacognitive skill was measured and integrated with a cognitive test. Bahri and 
Corebima (2015) found that the impact and contribution of learning motivated using 
metacognitive skills simultaneously increased cognitive learning outcomes and conventional 
learning strategies. The contribution of metacognitive tools empowered the students to obtain 
higher results in their academic performance (Bahri & Corebima, 2015). This clearly shows the 
importance of developing metacognitive strategies for students in order to improve their 
academic results. The study further indicated: 
Extrinsic motivation is frequently influenced by external incentives such as reward and 
punishment. The intrinsic motivation consists of intrinsic motivation based on self- 
determination and personal option, and intrinsic motivation based on optimal 
experiences. Students’ intrinsic interest might increase if they have options and the 
opportunity to take personal responsibility for their own learning. (Bahri & Corebima, 
2015, p. 4). Therefore, motivation is related to a personal reflection process that helps 
learners to increase their interests in learning properly. 
Also, Fayyaz and Kamal (2014) conducted a study in second language listening that measured 
the impact of certain topics like age, gender, and geographical location of the participant. 
Additionally, Fayyaz and Kamal (2014) tested 314 students who had English as a second- 
language class to test their listening abilities, and the analysis of the results showed that women 
were higher on the use of listening skills and strategies. Overall, Fayyaz and Kamal (2014) 
showed results in their research that displayed no real relation between these factors, and they 
also found that success of a student on any skill comes from their level of motivation (Fayyaz & 
Kamal, 2014). Therefore, it is important that teachers motivate their students in their daily 


routines to help them improve their new language comprehension. 
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Additionally, Zheng (2018) and An and Shi (2013) described in their research how 
students without metacognitive approaches were essentially learners without direction or 
opportunity to review their progress, accomplishments, and future learning directions. Also, An 
and Shi (2013) revealed that the effectiveness of metacognitive teaching was also related to 
learning, motivation, and reflection. Zheng’s (2018) research study highlighted the importance 
that metacognition, motivation, and reflection have in the English learning process among 
learners. In addition, An and Shi (2013) focused on answering the question if metacognitive 
instructions could improve English listening comprehension and showed how metacognitive 
skills were a major influence in the process of learning along with motivation, reflection, and 
comprehension. Overall, Zheng (2018) provided evidence that indicated that the level of 
learners’ comprehension of information in the second language depends on the students’ 
motivation and reflection. 

In addition, Hudesman, Crosby, and Scoresby (2011) developed a study that investigated 
the metacognitive effect on students’ reflection and learning by doing a stimulation supported 
by distinctive technology. This stimulation permitted students to multitask between actions and 
also correct mistakes versus starting the assignment all over again. Main points were found when 
analyzing reflective redo, which means when the students started thinking about the redoing of 
the assignment, and when the students learned the content and used metacognition and reflection. 
The first finding of Hudesman et al. (2011) research showed the influence of the reflecting 
learning displayed by the participants of the study as it matched their need for a support 
mechanism. The study also found that students used their abilities to put themselves in a situation 
that had to do with the amount of textual evidence they needed to succeed (Hudesman et al., 


2011). Therefore, it is clear how important it is to reflect and correct mistakes as learners. 
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The Nature and Advantages of Reflection in Metacognition 

Additionally, Fiscus (2018) carried out an academic research that was also conducted by 
the University of Washington. This was a Case Study of Reflective Practice in the Composition 
Classroom. The purpose of the Fiscus (2018) study was to investigate the nature of reflection in 
order to help learners better understand where reflection came from, what reflection did and how 
teachers used reflection in their daily teaching activities. This article stated the following idea: 
“Reflection is identified as a threshold concept and as an instrumental tool for students to 
accomplish their duties effectively” (Fiscus, 2018, p. 6). In addition, another purpose of this 
study was to help people understand how habitual reflection helped students to acquire more 
knowledge. This Fiscus (2018) research study referred to the theoretical and methodological 
contributions of reflection, referring to the rhetorical nature of reflection. Fiscus (2018) 
explained the different ways that past experiences formed people’s concept of reflection and 
their processes of identifying it. In addition, Fiscus (2018) prepared from the evidence acquired a 
multimodal discourse analysis approach, and this means a discourse to identify contexts that 
could provide different opportunities for teachers and students to use reflection, and it was 
recollected some evidence of the results obtained in the different reflective practices done 
outside and inside the classroom. Also, Fiscus (2018) suggested some activities, strategies and 
assignments to help teachers and students use reflection in their daily activities. After one month, 
the results revealed how the habitual use of reflection could have some serious implications for 
students to help them use previous knowledge and past experiences to improve and accomplish 
current goals (Fiscus, 2018). Therefore, it is important to mention that these current learning 


goals could help learners accomplish future goals 
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Vollmeyer and Rheinberg (1999) conducted a study with the purpose to show the 
importance that motivation, reflection and external factors might have when people are learning 
something new. Vollmeyer and Rheinberg (1999) study found that our cognitive-motivational 
process model is affected by external factors. For example, mastery confidence, incompetence, 
fear, interest, and challenges may affect academic performance among learners. This means that 
feelings can affect people’s performance in any daily activity. Vollmeyer and Rheinberg (1999) 
research study also revealed that motivated and reflective learners with high mastery confidence, 
low incompetence fear, and high interest analyze more deeply. Therefore, learners can obtain 
better language comprehension. 

In addition, reading and writing skills are other important aspects to take into account in 
ESL, and it is important to name some of the advantages that reflection through metacognition 
has in the development of the different English skills. For example, Anderson’s (2003) study, 
“Metacognitive Reading Strategies Increase L2 Performance” indicated that students who use 
more reflection in metacognition would have better English language comprehension and better 
language use overall. More recently, Li and Larkin (2017) performed a cross-cultural study, “The 
Role of Metacognition in the Success of Reading and Writing Tasks Across Cultures,” that 
showed that students who used metacognitive strategies with greater frequency performed 


significantly better, regardless of their socio-cultural factors. 


Implications of Results 
The implications of these studies are that EFL teachers need to know how to incorporate 
metacognitive knowledge and incorporate these strategies into the EFL classroom if they want to 


enable their students to perform significantly better (Li & Larkin, 2017). However, do the 
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majority of EFL teachers know what metacognition is and how to apply it in the classroom? We 
can refer to an interesting study from Iran, Assessment of Language Teachers Metacognitive 
Awareness and its Impact on their Pedagogical Success (Narkhalaji & Sattar, 2012). This study 
showed that greater metacognitive awareness in teachers directly correlated with pedagogical 
success. Narkhalaji and Sattar (2012) study also demonstrated that the more experienced teachers 
were, the greater their metacognitive awareness. As such, it seems fair to imply that 
metacognitive awareness was learned over the years as teachers worked in the field of language 
teaching but was not an essential part of their initial teacher training. The literature has shown 
that the application of metacognitive strategies improves academic success, but it seems that a 
clear, working knowledge of metacognitive strategies is not widespread and a greater focus on 


metacognition in teacher training courses would be of great benefit to language instructors. 
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Chapter 3: Project Design 


Through the English learning process, learners face different challenges inside the 
classroom and beyond. For example, they could struggle to actually use the language in listening 
and speaking. Some students would find that they have an easier time developing their reading 
and writing skills because oral interaction is not required, but through the listening English 
learning process, students could develop a feeling of anxiety when they have to interact with 
their classmates or teachers in order to avoid feeling embarrassed. Also, in some classes related 
to ESL field, listening receives limited attention, and sometimes listening activities create 
anxiety in learners instead of creating the confidence needed for a successful learning 
experience. 

Applying metacognitive listening strategies in the ESL field could have some advantages 
for students and teachers to become more reflective and active in their learning and teaching 
process. To start using these listening metacognitive strategies, it is also taken into account some 
evidence of some experts that share the same idea that every learning process should start with 
listening practice to guarantee effective improvements. For example, Gilakjani (2016) described 
in his research study how learners could improve their listening comprehension through the help 
of teachers, using suitable materials and activities, and having practice of the different topics 
from the class. This study also highlighted the importance that listening metacognitive strategies 
have in any language learning or teaching process because learning starts with the new concepts 


or ideas people hear to later make use of them in a real context or environment. 
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In order to better apply metacognition in the ESL field, this thesis project is mainly 
directed to the ESL teachers in Wayne county public schools, Goldsboro, NC, and this project 
will be applied and divided in four stages to also help students use in their daily routines the 
teacher’s metacognitive strategies that will be used in their English classes. Also, this project will 
benefit students because they would be able to know and identify strategies related to 
metacognition that will help them to be more reflective learners. First, teachers observe a 
PowerPoint PDP presentation that contains information to prepare and that shows some ESL 
teachers’ different metacognitive listening strategies to help improve their students’ English 
listening comprehension. Also, this PDP information is created to help ESL teachers become 
more conscious of the importance of applying metacognition strategies in their English classes, 
and these metacognitive strategies will be focused on listening skills development as the most 
essential and fundamental aspect, and this PDP will be an online presentation because the idea is 
to take advantage of the great influence that the internet has over any education process. As Lee 
(2000) described in his study, the use of technology in education is growing due to the multiple 
advantages where people are able to study at home and during their free time, and even some 
universities, institutions, or academies offer electronic distance education. After that, three 
lesson plans will be implemented to make the students learn, use, and evaluate the different 
metacognitive listening strategies teachers learnt in the PDP session. In addition, this thesis 
project will also give students the opportunity to improve their English daily listening 
comprehension. In this way, teachers and students could develop a self-monitoring process of 
their own learning and teaching process, so at the end students would be able to help their 


classmates to improve their listening in English using the same metacognitive strategies. 
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In the first stage that involves implementing the first lesson plan, teachers would help 
their students to know about the different strategies related to metacognition. Besides, teachers 
would explain to their students in this stage what metacognition is, and the positive influence that 
this aspect may have to help them develop or improve their English listening skills. In addition, 
in the second stage that involves implementing the second lesson plan, students would use 
different metacognitive listening strategies in a real context or environment, and these strategies 
are directed by the teacher. Additionally, the third stage that involves the third lesson plan, 
students analyze their English listening improvements and their results after using metacognition 
in their daily routine, and teachers would find and observe English listening improvements after 


implementing metacognition in their courses 
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Chapter 4: Project 


In order to better apply metacognition in this ESL thesis project, this is mainly directed 
to the ESL teachers in Wayne county public schools, Goldsboro, NC. This project will be applied 
and divided in four stages to also help students use in their daily routines the teacher’s 
metacognitive strategies that will be used in their English classes. In the first stage, a PDP will be 
used with the ESL teachers to help them improve their metacognitive teaching strategies. This 
PDP is based on a PowerPoint presentation, and contains thirteen slides where it is explained the 
two hemispheres of the brain with their functions, the four lobes of our brain with their functions, 
the definition of the metacognition concept, and some of the advantages of using metacognitive 
listening strategies in their classes to help students improve their English listening learning 
process. These slides also have different questions to apply metacognition before the lesson, 
during the lesson, and after the lesson, and these questions used by the ESL teachers would help 
their students to be more reflective and autonomous, better listeners and better learners. 


Slide Number One - Figure 1: Brain-Mind-Psychology-Idea-Drawing(c) Pixabay, CC BY 
Elisa Riva / 659 Images. 


Figure 1. Brain-mind-psychology-idea-drawing. Reprinted from Pixabay Commons, 13 February 2017, 
Retrieved from March 27, 2020, from https://pixabay.com/illustrations/brain-mind-psychology-idea- 
drawing-2062057/. CC by ElisaRiva. 
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Slide Number Two - Figure 2: Brain-Mind-Psychology-Idea-Drawing(c) Pixabay, CC BY 
Elisa Riva / 659 Images. 


Hemispheres of the Brain 


o Left Hemisphere: 


Processing language 

Performs written, logical and mathematical tasks 
Right Hand- Control. 

Reasoning 


o Right Hemisphere: 


Intuition , imagination. 

Performs tasks related to creativity and arts. 

Music Awareness. Figure 2. Brain-mind-psychology-idea-drawing. Reprinted 

Left Hand Control. from Pixabay Commons, 13 February 2017, Retrieved from 

Holistic Thought. March 27, 2020, from 

Sensitivity https://pixabay.com/illustrations/brain-mind-psychology- 
idea-drawing-2062057/. CC by ElisaRiva. 





Slide Three - Figure 3: Brain-Lobes-Color-Medical(c) Pixabay, CCBY Balik / 13 Images. 


Brain Lobes 


There are 4 lobes: 


o) 
o High order cognition, rational thought, 
location of visual attention, reasoning, 
decision making and planning. 





o Parietal lobe: 
o Movement, orientation, recognition and 
perception. Figure 3. Brain-lobes-color-medical-cerebellum-neurology. 
Reprinted from Pixabay Commons, 28 March 2017, 
Retrieved from March 27, 2020, from 
https://pixabay.com/illustrations/brain-lobes-colour-medical- 


o Occipital lobe: 
o Major visual processing, interpretation of 2180593/ CC by balik. 
images , color recognition. 
o Temporal lobe: 
o Auditory perception, learning, memory and 
speech 
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Slide Four - Figure 4: Illustrations/Question-Quiz-Think-Thinking(c) Pixabay, CCBY 


Tumisu / 753 Images. 


What is Metacognition¢ 


Metacognition could be defined as thinking 
about how we think, understanding how we 
understand something,and being aware of 
ourselves as learners. 


Flavell (2017) described metacognition as 
the process of planning, tracking, 
evaluating our own understanding, and 
improving our metacognitive processes and 
our language comprehension. 


Figure 4. Question-quiz-think-thinking-answer-brain. 
Reprinted from Pixabay Commons, 24 January 2017, 
Retrieved from March 27, 2020, from 
https://pixabay.com/illustrations/question-quiz-think- 
thinking-2004314/ CC by Tumisu. 





Slide Five - Figure 5: Illustrations/Question-Quiz-Think-Thinking(c) Pixabay, CCBY 


Tumisu / 753 Images. 


The Importance of Metacognition in 


ESL 


Yang's (2009) study showed that successful 
students better used the aforementioned 


metacognitive strategies, and they improved 


their listening and English language 


performance through this process (Yang, 2009). 


Therefore, it is clear how essential it is to master 
metacognition to improve language skills and 


listening comprehension. 


Figure 5. Question-quiz-think-thinking-answer- 
brain. Reprinted from Pixabay Commons, 24 
January 2017, Retrieved from March 27, 2020, 
from https: //pixabay.com/illustrations/question- 
quiz-think-thinking-2004314/ CC by Tumisu. 
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Slide Number Six 


The Influence of Metacognition in the 
Learning Process of English Listening 


Vandergrift and Goh's (2012) study showed that any language learning process 
should start with the bottom-up and top-down processes. The processes where 
learning is related to the sounds, phonemes,intonation, stress,tone,rhythm,and the 
processes where learning is based on previous knowledge, analysis of cultural 


backgrounds and past experiences. 





Slide Number Seven 


The Influence of Metacognition 
inthe Learning Process of 
English Listening 


Vandergrift and Goh's (2012) study also showed that metacognition 


could support the use of the English language because this process 


helps learners analyze, reflect and correct their own mistakes. 
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Slide Number Eight- Figure 6: Illustrations/Brain-Storming-Thinking(c) Pixabay, CCBY 


Mohamed_hassan / 4736 Images. 


Metacognition Helps Learners to be 


More Autonomous 


More Reflective 


Better Listeners Figure 6. Brain storming-thinking-man and 
woman-teamwork. Reprinted from Pixabay 
Commons, 24 December 2017, Retrieved from 

Better Learners. March 27, 2020, from 
https://pixabay.com/illustrations/brain-storming- 
thinking-3036622/ CC by mohamed hassan. 





Slide Number Nine — Figure Seven: File:Illustrations/Questions-Answers-Question-Mark 


(c) Pixabay, CCBY Peggy Marco / 8952 Images. 


Applying Metacognition Inside the 
Classroom 


Before the lesson, personal reflection, stage 1: 


Is listening comprehension difficult for me? 
Is listening skill the most difficult skill to improve in my 


English learning process? 
Figure 7. Questions-answers-question mark- 

How could I improve my English language response-help. Reprinted from Pixabay Commons, 
27 September 2017, Retrieved from March 27, 2020, 

: 2 from https: //pixabay.com/illustrations/questions- 

comprehension? answers-question-mark-1014060//CC by 
peggymarco. 

What do I know about the brain regarding to any 


language learning process? 
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Slide Number Ten — Figure Eight: File:Illustrations/Questions-Answers-Question-Mark (c) 


Pixabay, CCBY Peggy Marco / 8952 Images. 


Applying Metacognition Inside the 
Classroom 


Before the lesson, personal reflection, stage 1: 


Is this new topic related to listening skills? 

What advantages can | have when studying this new 
listening topic? 

How can metacognition help me learn better? 

What previous knowledge do | have about 


metacognition? 


Figure 8. Questions-answers-question mark- 
response-help. Reprinted from Pixabay 
Commons, 27 September 2017, Retrieved from 
March 27, 2020, from 
https://pixabay.com/illustrations/questions- 
answers-question-mark-1014060//CC by 
peggymarco. 





Slide Number Eleven — Figure Nine: Illustrations/Teacher-Cartoon-Board-Chalkboard (c) 


Pixabay, CCBY Mohamed_hassan / 4736 Images. 


Applying Metacognition 
Inside the Classroom 


During the lesson, Analyzing Listening learning content, 


stage 2: 


What new topic | am learning related to Listening 
comprehension? 


Do I have a clear understanding of this new topic? 


How does this new topic affects my learning motivation 2 


In what way is metacognition helping me to improve my 


English listening skill and study habits? 


1 


y 


Figure 9. Teacher-cartoon-board-chalkboard- 
class-person. Reprinted from Pixabay 
Commons, 16 September 2018, Retrieved 
from March 27, 2020, from 
https://pixabay.com/illustrations/teacher- 
cartoon-board-chalkboard-3679814/ CC by 
mohamed hassan. 
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Slide Number Twelve — Figure Ten: Illustrations/Board-Font-Problem-Solution-Chalk (c) 


Pixabay, CCBY Geralt / 21330 Images. 


Applying Metacognition polma | 
Inside the Classroom | f 


Sekuñon 


Figure 10. Board-font-problem- 
How can | apply my learning in a real environment 2 solution-chalk-blackboard. Reprinted 
from Pixabay Commons, 18 July 
2016, Retrieved from March 27, 2020, 
from 
https://pixabay.com/illustrations/board 
How did asking metacognitive questions help me to have a -font-problem-solution-chalk- 

1521348/ CC by geralt. 


After the lesson, Evaluating Listening content learned, stage 3: 


What have I learned so far? 


Did metacognition help me in my learning process? 


better understanding of what! learned? 





Slide Number Thirteen — Figure Eleven: [llustrations/Board-Font-Problem-Solution-Chalk 


(c) Pixabay, CCBY Geralt / 21330 Images. 


Applying Metacognition 


Inside the Classroom | i 
Solution 


After the lesson, Evaluating Listening content learned, 


stage 3: 


Do | check my learning regularly? Figure 11. Board-font-problem- 
solution-chalk-blackboard. 


Reprinted from Pixabay Commons, 

Can I explained what I have learned to other classmates? 18 July 2016, Retrieved from 
March 27, 2020, from 

After my learning, do | have to change my study habits? https://pixabay.com/illustrations/bo 
ard-font-problem-solution-chalk- 
1521348/ CC by geralt. 

How did learning this new topic help me improve my 


listening skills2 
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In the second stage, after teachers are prepared to use metacognition in their English 
classes, they will implement the first lesson plan among students. With this first lesson plan of 
ninety minutes, English as a second language teachers will also help their students to learn about 
metacognition and the advantages of using it in the listening English learning process. Also, 
teachers will help their students to read and listen to sources of factual information to understand 
what metacognition is and the influence this learning strategy has among students. In addition, 
they will help their learners to have a personal reflection through different metacognitive 
questions that are used as a real context learning strategy, and teachers will support their students 
to have a better listening English learning process. This first lesson plan uses a content based 
central focus because this planning method has complete steps to guarantee a successful teaching 
and learning process. As homework and formative assessment, the English teacher will ask the 
students to complete a worksheet where they have to write the names down of the hemispheres 
and name four of their different functions. 


(Content-based Central Focus: Metacognition: Advantages of metacognition in the English 
listening learning process. 


Daily Content Objective: Students will be able to learn about metacognition and the 
advantages of using it in the listening English learning process. 


Daily Language Objective: Students will be able to: 


e Read and listen to sources of factual information to describe what metacognition is 
about, and the influence this learning strategy has in their learning process. 

e Use metacognition, particularly, in the form of questions and suggestions to apply this 
strategy in a real context or environment to help students to have a better listening 
English learning process. 


Language Function: Academic Vocabulary and Language 
Demands: 





e Analyze factual information to learn about 
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the advantages of using metacognition in the |Advantages, metacognition’s effect, 
listening English learning process. impact, reasoning, holistic thought, 


auditory perception, reflection. 
e Identify and list advantages, effects, or specific 


benefits when using metacognition before, 
during and after the lesson. 

Create resources to raise awareness about the 
impact of metacognition on the listening 
English learning process. 


Linguistic Competency (metacognitive skills for Language Supports 
communicative competence): metacognitive (sensory/graphic/interactive): images, 
strategies. owerPoint presentation, and videos. 


Materials/Technology used: 


Copies of chart, short YouTube video, computer, video beam, Internet, students” devices 
(smartphones or tablets) 


Al escription of Activities and Setting (Student Engagement) 


Focus Or Review [Students write down on a sheet of paper a list of details they 
have learned at their biology class about the hemispheres and 
lobes of the human brain. Those ideas will be written on the 
board by the teacher to socialize their answers in class. 


Teacher Input: e Write the word Metacognition on the board and ask 
(include what you students to express words related to it. Next, show students 
are doing to teach a YouTube video about what metacognition is about, and 
express to the students some of the advantages people see 
when they use metacognition as a learning strategy. Also, 
explain to them, the relationship this learning strategy has 
with the words they wrote down on a sheet of paper. 
https: //www.youtube.com/watch?v=HZrUWvfU6VU 





Ask students to mention with the class how metacognition 
could help them improve their English learning process. 


Point out relevant information in the video related to 
metacognition. Compare the first video with the class using min. 





Guided 
Practice/Applicatio 
n *Focus on student! 


Independent 
Practice/Applicatio 
n *Focus on 


a second short video to help the students identify the 
advantages of metacognition better. 


https://www. youtube.com/watch?v=K7hadX9UZ5E 





Show students a PowerPoint presentation with additional 
information about metacognition to help the students 

interpret better the advantages of metacognition in the 

English listening learning process. 

Students answer nine questions related to metacognition to [15 min. 
increase reflection among the students based on their own 

learning process. 


Is listening comprehension difficult for me? 

Is listening skill the most difficult skill to improve in my 
English learning process? 

How could I improve my English Language 
comprehension? 

What do I know about the brain regarding any language 
learning process? 


Is this new topic related to listening skills? 
What advantages can I have when studying this new 


listening topic? 

How can metacognition help me learn better? 

What previous knowledge do I have about metacognition? 
Is anything confusing to me? 


In pairs, students would share their answer to their 
classmates 


Students would also socialize in pairs, important aspects to 
take into account related to the advantages of using 
metacognition in their English listening and their learning 
process. 
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Formative/Summatile Formative: Walk around the classroom monitoring students’ work 
ve Assessment and answering their questions. 
Assessment: Ask the students to complete a worksheet for 
homework where they have to write the names down of the 
hemispheres and name four functions that are controlled in each one. 


Ask students to share with the class what their takeaway 1s 
about metacognition and the advantages of using it in their 
Listening English learning process. 


Students will create either posters, online or power point presentations to represent 
and demonstrate what they learned about the brain hemispheres and lobes. 

In the same activity, students are also able to choose the term metacognition, so they 
will show the advantages of using this learning strategy in any learning process. 





Homework 


Hemisphere of the Humans Brain 


1) Write four of the different functions of each hemisphere 


| Left Hemisphere | | Right Hemisphere | 











Brain-mind-psychology-idea-drawing. Reprinted from Pixabay Commons, 13 February 


2017, Retrieved fom March 27, 2020, from https-"prab=y.com/'llustratons/bram-mind- 
psychology-idea-drawing-2062057/ File: Bram-Mind-Psychology-Idea-Drawing- 


2062057.PNG. CC by Elisa Riva 
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In the third stage, teachers will implement a second lesson plan, which will last ninety 
minutes. Students will use metacognition in a real context or environment. First, teachers will 
review with the students the different information taught and learned in the previous class about 
metacognition. Also, one of the two metacognitive videos will be played in order to reinforce 
concepts about this topic. Later, the professional development included in the Microsoft 
PowerPoint presentation will be used again just to review the ideas related to the advantages of 
metacognition in the English listening learning process. After all the information is analyzed 
again for the students, teachers will give to the students different materials. For example, it will 
be given to the students: silhouette paper, copies, colors, pens, pencils, drawings, images, glue, 
scissors, markers, and tape to represent what they understood about the advantages of using 
metacognition in their learning process. Also, some students would prepare posters, other 
students would use Google Slides or Microsoft PowerPoint presentations, but the idea is to use 
metacognition in a real class context or environment. Students will use the information learned 
and they will have an interactive and meaningful class using metacognition in their daily 
routines. Additionally, during this third stage, students will have to answer some other questions 
related to the activity and metacognition. These questions are also a good strategy for teachers to 
monitor their English classes, and these questions are also a good strategy for students to check 
their own learning and the advantages of using metacognition to improve their English listening 
learning process. 


(Content-based Central Focus: Metacognition: Advantages of metacognition in the English 
listening learning process. 


Daily Content Objective: Students will be able to review the information learned about 
metacognition in the previous class, and they will be able to make use of metacognition in a 
eal context. 





Daily Language Objective: Students will be able to: 
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Read and listen to sources of factual information to review what metacognition is about. 
Use metacognition, particularly in the form of questions and suggestions, to apply this 
strategy in a real context to help students to have a better English listening learning 


process. 


Make use of the information learned about metacognition in a real context. 


Language Function: 


e Analyze factual information to learn about the 
advantages of using metacognition in the English 
listening learning process. 

Review and take into account some of the 
advantages, effects, or specific benefits when using 
metacognition during the lesson. 

Create resources to make use of metacognition in a 
real context and to raise awareness among students 
about the impact of metacognition on the English 
listening learning process. 


Linguistic Competency (metacognitive skills for 
communicative competence): metacognitive strategies. 


Materials/Technology used: 


¡Academic Vocabulary and 
Language Demands: 


Advantages, metacognition’s effect, 
impact, reasoning, holistic thought, 
auditory perception, reflection, and 
eal context. 


Language Supports 
(sensory/graphic/interactive): 
images, PowerPoint presentation, 
videos, pencils, pens, markers, 
colors, glue, scissors, drawings, 
tape, glue and copies. 


Copies of chart, short YouTube video, computer, video beam, internet, laptop, chrome books, 


students’ devices (smartphones or tablets). 


Description of Activities and Setting (Student 


Engagement) 


Focus Or Review Students write down a list of details they have learned in 


their previous class about the term metacognition including 
the hemispheres and lobes of the human brain. Those ideas 


will be written on the board to share with the whole class the 
most important information to take into account. 





Teacher Input: (include 
what you are doing to 
teach vocabulary, 
language, and content) 


application of language 
(academic/new) 


Independent 
Practice/Application 
*Focus on continued 
application of language 


e Show students one of the two previous YouTube videos 
of metacognition, checking the previous knowledge 
acquired and checking some of the advantages learners 
see when they use metacognition as a learning strategy. 


https://www.youtube.com/watch?v=HZrUWvfU6VU 





Show students the PDP Microsoft PowerPoint 
presentation with the previous and explained 
information about metacognition to help the students 
identify the advantages of metacognition in their English 
listening learning process. 


e Students answer four questions related to metacognition |10 min. 
to increase reflection among the students based on their 
own learning process. 


1. What new topic I am learning related to 
metacognition? 
Do [have a clear understanding of this new topic? 


How does this topic affect my learning motivation? 
In what way is metacognition helping me to 
improve my language skills and study habits? 


In groups of four, students will receive from their 

English teacher: images, pencils, pens, markers, colors, 

glue, scissors, drawings, tape, glue, copies, chrome 

books, and foam to create an academic recourse showing 3 
eS 50 min. 

what they learned about metacognition. Some students 

would be able to create posters, other students through 

drawings would use art as a way to express their 

learning, and others would use technology like chrome 

books, PowerPoint or google slides to represent and use 

their creativity. The main idea of this activity is that 

students make use of their knowledge in a real context. 
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Ask one of the groups to share with the class what they 
created to represent their learning about metacognition and 
the advantages of using it in their English listening learning 


Next Steps: Students will share their posters, slides, drawings or any other material created to 
epresent their knowledge acquired about metacognition, and also they would use 

metacognition in a listening English activity as a strategy to improve this skill. In this way, 

teachers would be able to show their students the advantages of using metacognition in their 


English listening learning process. 





In the fourth and last stage of this thesis project, teachers would also use metacognition in 
their English classes, but the main focus of these classes will be showing students different 
metacognitive techniques to improve their English listening comprehension. Students will learn 
about the different American English consonants. They will watch a YouTube video where it 
explains the different American English consonants, and the English teacher will give more 
examples to the students because the video just explains one example for each consonant. The 
English teacher will practice with the students the pronunciation and common mistakes students 
make when they use the English consonants, and at the same time metacognition will be used as 
a Strategy to get a better listening comprehension. Also, students will have to answer twenty 
questions where they will use metacognition analyzing their learning process before, during and 
after the lesson. At the end of the class, students will prepare a short dialogue using the 
information they learned during the class time, and they will be prepared for the following class 


to learn the English vowels through different listening exercises in English. 


(Content-based Central Focus: Metacognition: Advantages of Metacognition in the English 
listening Learning process. 


Daily Content Objective: Students will be able to review the information learned about 
metacognition in the previous class, and they will be able to make use of metacognition in a 
eal context. 


Daily Language Objective: Students will be able to: 


Read and listen to sources of factual information to review what metacognition is about. 
Use metacognition, particularly in the form of questions and suggestions to apply this 
strategy in a real context or environment to help students to develop better English 
listening learning processes. 

Make use of the information learned of metacognition in areal context 

Use the English consonants topic and the metacognition strategy to help students to learn 
strategies to improve their English listening comprehension. 


Language Function: ¡Academic Vocabulary and 


Language Demands: 
e Analyze factual information to learn about the 


advantages of using metacognition in the English |Advantages, metacognition’s effect, 
listening learning process. impact, reasoning, holistic thought, 
Review and take into account some of the auditory perception, reflection, real 
advantages, effects, or specific benefits when using context, and English consonants. 
metacognition before the lesson, during the lesson 

and after the lesson. 

Make use of metacognition in a real context to raise 

awareness among students about the impact of 

metacognition on their English listening learning 

process. 


Linguistic Competency (metacognitive skills for Language Supports 

communicative competence): metacognitive strategies. |(sensory/graphic/interactive): 
images, PowerPoint presentation, 
markers, and copies. 


Materials/Technology used: 


Copies of charts, short YouTube videos, computer, video beam, internet, laptop, chrome 
books, and students” devices (smartphones or tablets). 
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Description of Activities and Setting (Student 
Engagement) 


Focus Or Review Students will share their posters, slides, drawings or any |20 min. 
other material created to represent their knowledge 
acquired about metacognition in the previous two classes. 


Teacher Input: (include |e Show a YouTube and interactive video to the students |10 min. 
what you are doing to about the different English consonants. 
teach vocabulary, https://www.youtube.com/watch?v=Ju-KW]GNP-g 





language, and content) 


Practice with the students the different English 
consonants, playing the YouTube video to give the 
students more examples to illustrate the topic and to 
give them the opportunity to listen and understand 
their pronunciation. 


Show students different and common listening 
comprehension mistakes when students are learning 
the English consonants. 


Guided Before, while and after doing the English 
Practice/Application consonant activity, students would answer twenty 
*Focus on student questions related to metacognition to increase 
engagement and reflection among them about their own learning 
process and about the use of metacognition in a 
real context to find strategies to improve their 
English listening comprehension. 


application of language 
(academic/new) 


Is listening comprehension difficult for me? 
Is listening skill the most difficult skill to improve 
in my English learning process? 
How could I improve my English language 
comprehension? 

. What do I know about the brain regarding any 
language learning process? 





“Focus on continued 
application of language 


Assessment Method(s): 


. Is this new topic related to listening skills? 
What advantages can I have when studying this 
new listening topic? 
. How can metacognition help me learn better? 
. What previous knowledge do I have about 
metacognition? 
. What new topic I am learning related to listening 
comprehension? 
. Do [have a clear understanding of this new topic? 
. How does this new topic affect my learning 
motivation? 
. In what way this new topic is helping me to 
improve my English listening skill? 
. What have I learned so far? 
. How can I apply my learning in a real 
environment? 
. Did metacognition help me in my learning 
process? 
. How did asking metacognitive questions help me 
to have a better understanding of what I learned? 
. Do I check my learning regularly? 
. Do Icheck my learning regularly? 
. Can I explain what I have learned to other 
classmates? 
. After my learning, do I have to change my study 
habits? 
. How did learning this new topic help me improve 
my listening skills? 
In groups of four, students will start preparing a short 
dialogue where they will have to use the different 
consonants studied in the class, and they will have to 
make emphasis on the pronunciation of the learned 
consonants. If students still make mistakes, their 
English teacher is able to correct their mistakes to 
help them improve and acquire the English consonant. 
Formative: Walk around the classroom monitoring students’ 
work and answering their questions. 
Assessment: Ask the students to listen and pronounce the 
different English consonants, and teachers will help students to 
correct the student’s mistakes. 
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Ask one of the groups to share with the class the short 
dialogue they created to represent their learning about the 
English consonants and the advantages of using 
metacognition in their English listening learning process. 


e Next Steps: As a homework, students will review a website where there are different 
listening exercises related to the English consonants. This activity will be used as a 


metacognitive listening practice for students to improve their English listening 
comprehension. 


Students in the following class will continue preparing their English dialogue based on 
the different consonants, and they will present it in the class. Also, students will do more 
listening exercises related to the consonants and teachers will include information related 
to the English vowels and it will be used again metacognition in this listening learning 
process. 
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Chapter 5: Conclusion 


To develop better learning and teaching strategies may be one of the biggest challenges 
that students and teachers face in their learning and teaching processes. Developing new learning 
and teaching strategies 1s highly related to a reflection process. When students reflect on their 
work by analyzing and correcting their own mistakes, students and teachers can be more 
successful in their learning and teaching experiences. If teachers and students analyze their 
learning or teaching processes from the very beginning, this would help them to develop 
reflection as part of their daily routines. Metacognition, as a learning and teaching strategy, can 
help students and teachers reflect on their mistakes and learn from them, in order to avoid 
repetition. Metacognition permits students and teachers to reflect on the different aspects they 
need to improve in order to do better. A reflective metacognitive teaching is an efficient process 
for teachers to collect, record, and analyze thoughts and observations to make positive changes 
and to guarantee a positive impact on students” learning processes. Additionally, metacognition 
could help teachers to be focused on personal experiences and to move toward understanding 
their students and defining the best strategies to apply inside the classroom. Metacognition 
strategy would also help students to develop a self-awareness that would enable them to analyze 
their behaviors and study habits, and they will be able to define their principles and beliefs to 
follow. Also, this strategy would permit students to create an environment of collaboration and 
cooperative work among classmates giving them the opportunity to develop team strategies at 
the beginning of the school year. 

I decided to implement metacognition as a tool to help teachers from the Wayne County 


Public Schools to improve their listening teaching strategies in this county, and I have noticed 
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that ESL students have great difficulty trying to improve their listening skills and with the use of 
the English language in a real environment. Some ESL students from this county may find that 
they have an easier time developing their reading and writing skills when oral interaction is not 
required, but through listening activities, students could develop a feeling of anxiety or anguish 
when they have to interact with their classmates or teachers instead of creating the confidence 
needed for a successful learning experience. Also, sometimes listening receives limited attention, 
so these activities are not included as important assignments in the English lessons. This thesis 
project was created with the idea of helping teachers to understand the importance of including 
metacognition in their ESL teaching strategies, and emphasizing that this process would also 
benefit their students because they would develop reflection in their daily assignments. This 
project was mainly focused on analyzing lessons before, during, and after the lesson through a 
metacognitive process to analyze whether the goals were achieved, and to analyze what things 
needed to be changed in order to improve student and teacher performance. 

First, this project included a professional development plan, through a PowerPoint 
presentation and some videos, to help teachers to better understand the advantages of using 
metacognition in their lessons, and after they implemented metacognition in their classes. The 
first step was to explain the same advantages to the students. There were many interactive 
methods to explain this learning tool to them, so students checked the same PowerPoint 
presentation and videos to learn about this topic, but they also used metacognition in a real 
environment, so it was given to the students: silhouette paper, copies, colors, pens, pencils, 
drawings, images, glue, scissors, markers, and tape, so students used these materials to represent 
what they understood about the advantages of using metacognition in their learning process. 


Also, some students prepared posters while other students used Google Slides or Microsoft 
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PowerPoint presentations. The idea was to use metacognition in a real class context or 
environment. Students used the information learned, and they had an interactive and meaningful 
class using metacognition in their daily routines. After this step, the final stage was for teachers 
to apply metacognition in their lessons to help their students to improve their listening skills. 
Metacognition was used in a class where teachers taught their students the different American 
English consonants. Additionally, metacognition was used through twenty-one metacognitive 
questions that were used before, during, and after the lesson to guarantee a successful reflective 
process. I would say that this metacognitive process was a successful strategy because it helped 
teachers and students to develop reflection skills in order to improve their academic results. I 
hope this strategy helps, not only ESL teachers and students from this county, but also helps 
other teachers and students who want to find different learning and teaching tools to improve 


their listening skills and their educational experiences. 
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